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OVERVIEW

• Goals of Gen Ed assessment

• Definitions

• Round 2 assessment process

• Learning outcomes and rubric review

• Rubric pilot with sample assignment(s) 

• Instructor responsibilities

• Where to send more feedback or get help
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WSU’S GOALS FOR GEN ED 
ASSESSMENT

See the General Education Oversight Committee’s Gen Ed assessment website for more information.
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https://wayne.edu/engaging-gened/instructors/assessment


SOME DEFINITIONS

• Program assessment is the process through 
which faculty and staff use student performance 
data, often collected through assignments, to 
determine whether the program is supporting 
students in achieving pre-determined learning 
outcomes.

• Learning outcomes are statements that 
describe what students should know or be able 
to do at the end of a course or program.

• Gen Ed outcomes are set by the General 
Education Oversight Committee (GEOC).

• Rubrics are scoring tools that describe different 
levels of performance on each learning outcome.4



GEN ED ASSESSMENT ROUND 2

Launch Gen 
Ed assessment

Analyze data

Get feedback 
from 

instructors

Revise LOs 
and rubrics

Pilot revised 
rubrics

Revise LOs 
and rubrics

Get GEOC 
final approval

Launch round 
2 assessment
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GEN ED RUBRIC STRUCTURE
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THINGS TO REMEMBER WHEN REVIEWING GEN ED 
LEARNING OUTCOMES AND RUBRICS

1. Vertical focus: The learning outcomes should be distinct and independent of 
each other, but typically at a similar level of Bloom’s taxonomy.
• The language must be inclusive of all disciplines in the Gen Ed 

designation/category.
2. Horizontal focus: The performance levels are implicational (higher levels 

imply that the lower levels have been achieved) and should evoke 
increasingly complex skills as you move from right to left.

3. The rubric doesn’t have to perfectly match your course – ask yourself 
whether your course elicits these different learning outcomes at the “Meets 
expectations” level or higher.
• The “Meets expectations” level should most closely align with the 

learning outcome.
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QUESTIONS 
FOR LO AND 

RUBRIC 
REVIEWS

Are the learning outcomes independent of each other 
and at an appropriate level of Bloom's taxonomy?

Do the different performance levels of the rubric 
appropriately capture progressive levels of student 
achievement for each learning outcome?

Are the action words used to evoke different skill levels 
appropriate for that learning outcome?

Does the language seem clear and appropriate?  If not, 
does the glossary clarify any ambiguous meaning?
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GEN ED RUBRIC EXAMPLE

CIV Learning Outcomes 
(The student…) Exceeds expectations Meets expectations

Partially meets 
expectations

Does not meet 
expectations

LO1: Exhibits knowledge of US 
history, political institutions, 
and democratic principles

Applies concepts and 
contexts relevant to US 
history, political institutions, 
and democratic principles to 
civic life.

Describes concepts and 
contexts relevant to US 
history, political institutions, 
and democratic principles.

Identifies concepts and 
contexts relevant to US 
history, political 
institutions, and 
democratic principles.

Does not identify concepts 
and contexts relevant to 
US history, political
institutions, and democratic 
principles.

LO2: Explains the meaning 
and significance of citizenship 
and national identity, past and 
present.

Analyzes the meaning and 
significance of citizenship and 
national identity, past and 
present in specific cases.

Describes the meaning 
and significance of 
citizenship and national
identity, past and present.

Recognizes concepts 
relevant to citizenship and 
national identity, past and 
present.

Does not recognize concepts 
relevant to citizenship and 
national identify, past and 
present.

LO3: Explains forms of 
participation by individuals 
and groups.

Analyzes forms of 
participation by individuals 
and groups.

Describes forms 
of participation by 
individuals and groups.

Identifies forms of
participation by
individuals and groups.

Does not identify forms 
of participation by 
individuals and groups.

LO4: Explains the economic, 
historic, political, and social 
bases for conflict and 
cooperation between groups.

Analyzes the economic, 
historic, political, and social 
bases for conflict and 
cooperation between groups.

Describes the economic, 
historic, political, and social 
bases for conflict and 
cooperation 
between groups.

Identifies the economic, 
historic, political, and
social bases for conflict
and cooperation
between groups.

Does not identify the
economic, historic, political, 
and social bases for conflict
and cooperation between
groups.

LO5: Explains the 
economic, historic, political, 
and social marginalization of 
groups in civic life.

Analyzes the economic,
historic, political, and 
social marginalization of 
groups in civic life.

Describes the economic,
historic, political, and social
marginalization of groups in 
civic life.

Identifies concepts from 
the course that 
address the economic,
historic, political, and
social marginalization of
groups in civic life.

Does not identify concepts 
from the course that address
the economic, historic,
political, and social
marginalization of
groups in civic life.Levels are implicational
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CIV RUBRIC 
GLOSSARY

• Citizenship: A person’s legal, social, and/or economic status as a 
member of a state, where that membership entails specific rights 
and responsibilities.

• State: The political organization of a group of people living in a 
defined territory.

• Civic Life: The public life of a citizen concerned with the affairs of 
the community or the nation (as contrasted with personal or 
private life, which is devoted to the pursuit of personal or private 
interests).

• Democratic principles: Foundational guiding beliefs in a 
democracy, such as an inalienable right to life, liberty, and 
property; freedom of assembly, speech, and religion; and 
adherence to the rule of law.

• National identity: The collective perception of shared attributes, 
such as geographic boundaries, language, religion, or culture, that 
create a sense of belonging to a particular state.

• Political institutions: Elected or appointed governmental 
systems or structures with the authority to make or implement 
decisions on behalf of society.

• Marginalization: Treatment of a person, group, or concept as 
insignificant, less important than others, or powerless
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APPLYING THE 
RUBRIC TO 
SAMPLE 
ASSIGNMENTS:
A REFINEMENT 
TECHNIQUE

1. Which learning outcomes does the sample 
assignment elicit?

2. Can the assignment elicit performance at 
different levels (Does not meet, Partially 
meets, Meets, Exceeds expectations) of each 
learning outcome?

3. Do the level descriptors effectively 
differentiate levels of performance?

4. What changes would you recommend to the:

• Wording of the learning outcomes?

• Level descriptors?

• Assignment design? 11



SAMPLE 
ASSIGNMENT 1

1. Which of the CIV learning outcomes 
does the sample assignment elicit?

2. Can the assignment elicit 
performance at different levels 
(does not meet, partially meets, 
meets, and exceeds expectations)?

3. Do the level descriptors effectively 
differentiate levels of performance?

4. What changes would you 
recommend to the (a) wording of 
the learning outcomes? (b) level 
descriptors? (c) assignment design?12



SAMPLE 
ASSIGNMENT 2

1. Which of the CIV learning 
outcomes does the sample 
assignment elicit?

2. Can the assignment elicit 
performance at different levels 
(does not meet, partially meets, 
meets, and exceeds 
expectations)?

3. Do the level descriptors 
effectively differentiate levels of 
performance?

4. What changes would you 
recommend to the (a) wording 
of the learning outcomes? (b) 
level descriptors? (c) assignment 
design?
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CIV INSTRUCTOR RESPONSIBILITIES 
(FALL 2024 AND WINTER 2025)

Design syllabus

• Incorporate:
• Course description
• Gen Ed learning 

outcomes and 
rubric

Select 
assignment(s)

• 1 or more
• Which best elicit 

evidence of each 
Gen Ed LO?

Score with Gen 
Ed rubric

• Used as assessment 
data, separate from 
grade for student

• Canvas submissions 
preferred
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https://wayne.edu/engaging-gened/instructors/assessment/rubrics


WANT FEEDBACK OR MORE 
HELP?

• You can request individual feedback or a consultation!

• General Education Assessment Subcommittee 
(gened@wayne.edu)

• Office for Teaching and Learning (otl.wayne.edu)

• The General Education Program Assessment website has 
information about other aspects of assessment as well.

• Gen Ed instructors can self-enroll in a Canvas training course for 
Gen Ed assessment where you will be able to access this 
information.
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